Being able to read well is important for English language learners. Through the process of reading, the learner becomes an active participant in producing an interaction with the writer of the text through predicting, analyzing, summarizing and using other types of reading strategies. However, building such a connection between the reader and the written information of the text is complex and for English as a second language (ESL) and English as a foreign language (EFL) students, it can be quite difficult for them to apply different types of reading strategies. This article provides a review of literature on 27 studies on the teaching of reading strategies (particularly cognitive and metacognitive reading strategies) for ESL/EFL learners, which reveals that ESL/EFL teachers need to keep updating their teaching methods to meet the ESL/EFL students' needs, particularly in the use of correct reading strategies. The authors also highlight some of the main issues that prevent ESL/EFL students from improving and developing their reading comprehension. Furthermore, the authors discuss and conclude the article by suggesting to ESL/EFL teachers some teaching strategies to be applied in the reading lesson to improve the ESL/EFL students' use of reading strategies.
Introduction
Reading is a challenging process as it requires the involvement of various types of reading strategies, which includes Cognitive Reading Strategies (e.g., planning and goal setting, tapping prior knowledge, asking questions and making predictions, constructing gist, monitoring, revising meaning, reflecting and relating, and revising meaning) and Metacognitive Reading Strategies (e.g., problem solving reading strategy, global reading strategy, support reading strategy) which can be used to assist in understanding the reading text. Although there is a growing number of research focusing on the difficulties and the challenges faced by the students, reading still seems a struggle to most of English as a second language (ESL) and English as a foreign language (EFL) students; and one of the reasons could be related to the reading instruction in the classroom, particularly in teaching reading strategies to these students. Some researchers also believe that students may know the reading strategies but they might need continuous practice to better understand these strategies (i.e., Nasab & Ghafournia, 2016 & Wai et al., 2014 . Apart from the reasons mentioned above, the authors of this article also believe that another reason could possibly be that English language teachers might prefer using only certain reading strategies instead of using diverse reading strategies to make sure the students read better.
Teaching and practicing many different types of reading strategies can be time-consuming and challenging sometimes for students. Therefore, it is advised for the language teachers to try teaching different types of reading strategies that are suitable to the students' needs, which are according to their level of English proficiency, and suitable with the genres of texts -especially if and when students have difficulties in understanding the texts especially if they use inappropriate strategies in doing so. Nasab and Ghafournia (2016) suggest that, "before implementing such a framework in our classrooms, we should determine the relevance and effectiveness of these strategies. This is also possible by a teacher to informally try each strategy and find out about the feedback in terms of students' reaction and their effects in class achievement. " (p. 39) . In this regard, the seven research articles did not specify the research design. As for the research approach, the most frequently occurred research approaches used were the survey questionnaires followed by interviews, observation, analysis and descriptive approaches respectively. (See Appendix A -Literature Review Matrix). In terms of the number of participants in the research articles reviewed, the most focused population was on high school ESL/EFL students (see K. Chen & S. Chen, 2015; Ciullo et al., 2016; De Leon & Tarrayo, 2014; Nasab & Ghafournia, 2016; Melekoglu & Wilkerson, 2013; Migdadi & Baniabdelrahman, 2016; Semtin & Maniam, 2015; Teba, 2017; Pinninti, 2016) . There weree six research conducted on elementary school ESL/EFL students (see Bastug & Demirtas, 2016; Fu et al., 2014; Lee & Chang, 2017; Gomaa, 2015; Melekoglu & Wilkerson, 2013; Ulu, 2017) and only two studies that focused on primary school ESL/EFL students (see Guo, 2013; Omar & Saufi, 2015) . Seven reviewed studies focused on university students and language teachers (see Wai et al., 2014; Yukselir, 2014; Tercanlioglu, 2004; Nurie, 2017; Teba, 2017; AD-Heisat et al., 2009; Solak & Altay, 2014) . (See Appendix ALiterature Review Matrix).
Reading Strategies Used in Teaching ESL/EFL Students
This section reports on the reading strategies from the 27 research studies in teaching reading comprehension strategies for ESL/EFL students. The section also discusses the research methods used by the researchers in these studies, which particularly includes detailed information on the participants and their age levels. This section is divided into two sub-sections according to the reading strategies, namely: 1) Cognitive reading strategies used in teaching ESL/EFL students and 2) Metacognitive reading strategies used in teaching ESL/EFL students.
Cognitive Reading Strategies Used in Teaching ESL/EFL Students
Before presenting the review of the studies on the use of Cognitive Reading Strategies in teaching ESL/EFL learners in reading comprehension, it is important to note that these strategies are often described and used in different terms, albeit they do share the most salient features of the Cognitive Reading Strategies espoused by many reading experts. In this sub-section, the authors will first present the definitions and terms used by experts in reading comprehension on the general ideas of Cognitive Reading Strategies. In doing so, the authors also report on the use of different terms and phrases used by researchers in the reviewed articles (to report their studies). Finally, in this sub-section, the authors report on their reviews of these research articles on the use of Cognitive Reading Strategies in teaching ESL/EFL reading comprehension.
In its core definition, Semtin and Maniam (2015) associate Cognitive Reading Strategies with "specific learning tasks and employed in the learning process, such as relating the new words in mind and writing down the main idea" (p. 55). These strategies assist and guide the students to understand the reading content through rereading the text, scanning, analyzing and summarising, and they also include the use of the first language to produce ideas. Cognitive Strategies are connected with Comprehending Strategies (i.e., dictionary, translating), Memory Strategies (i.e., underlining and highlighting information, visualizing read information) and Retrieval Strategies (i.e., previewing text before reading, using prior knowledge, using context clue to ascertain the meaning). They are used to encourage the students to read slowly to analyze and visualize the reading text. According to Semtin and Maniam (2015) , Cognitive Strategies are also identified as Reciprocal Teaching Intervention Strategy (i.e., questioning, summarizing, clarifying, and predicting), Planning Strategies (i.e., pausing and thinking about reading, trying to stay focused on reading, scanning the text, reading slowly and carefully and determining what to read) and Monitoring Strategies (i.e., rereading the text, paying attention to reading, and asking oneself questions). They control the learning process through setting a purpose for reading, predicting, assessing self-understanding and directing attention.
Within the 27 collected research studies, there are 17 studies that focused on Cognitive Reading Strategies. From the reviewed past studies on Cognitive Reading Strategies, many researchers reported frequent use of comprehending strategies as they are viewed to be highly used among ESL/EFL students, especially the use of the translation strategy followed by the use of the retrieving strategy and memory strategy (see Guo, 2013; Teba, 2017; Semtin & Maniam, 2015; Yukselir, 2014; AD-Heisat et al., 2009; Küçükoğlu, 2012; Kasemsap & Lee, 2015; Alsheikh & Mokhtari, 2011; Tercanlioglu, 2004; Solak & Altay, 2014; Pinninti, 2016; Lai, 2017) . These researchers also reported that students with low proficiency level used the memory strategy more often than students with a high level of proficiency. Semtin and Maniam (2015) also reported a low frequency of occurrence in the use of skimming strategy among students with low proficiency level.
A number of researchers found a high frequency use of reciprocal teaching intervention strategy 'questioning, summarizing, clarifying, and predicting', planning strategies 'pausing and thinking about reading, trying to stay focused on reading, scanning the text, reading slowly and carefully, determining what to read and monitoring strategies, such as rereading the text, paying attention, treading, and asking oneself questions (see Semtin & Maniam, 2015; Kasemsap & Lee, 2015; Alsheikh & Mokhtari, 2011; Küçükoğlu, 2012; Tercanlioglu, 2004; Pinninti, 2016; Ulu, 2017; Gomaa, 2015; Heisat et al., 2009; Kasemsap & Lee, 2015) . However, the use of summarization strategy was reported to have a low frequency of occurrence, although it highly occurred in one article (see Semtin & Maniam, 2015) .
From the review of the collected research articles, it was found that some researchers also used different types of Cognitive Reading Strategies using the mediums of technology to explore the effectiveness of using the strategies in reading comprehension. For example, Fu and colleagues (2014) examined the effectiveness of using online storybooks and found that the most commonly used types of reading strategies when discussing and reading online storybooks are predicting, inferencing, and identifying, whereas, the least commonly used reading strategy is monitoring comprehension. However, there are also instances where the use of technology-based and network-based tools to promote cognitive reading strategies appear to have mixed findings in helping ESL/EFL students with reading comprehension. For example, Wai and colleagues (2014) examined the effectiveness of using technology-based phonological and orthographic strategies (i.e., the rule-based strategy, the visual imagery strategy) to teach spelling and other skills on students with dyslexia. The technology that they used alongside the teaching of this particular phonology strategy is the use of interactive elements (i.e., interesting songs, colourful flashcards and presentations) to keep the students motivated and interested in learning. The findings from this study indicated that by using the orthographic strategy, the visual imagery was the least effective strategy to be used as it only helps with short-term memory. As for the phonological strategy, it does not seem to assist the students in highlighting the silent letters in the words and the rule-based strategy does not help in identifying the spelling problems faced by the students. However, among the examined strategies, the phonological and rule-based strategies are believed to be effective, although, they are still not proven to be the best structured strategies to be applied to students with dyslexia. In this regard, the researchers believe that to find the most effective strategies to be used, the teachers need to set the learning focus for each lesson and adjust their teaching strategies to meet the needs of the students. The researchers concluded by suggesting that "to find the most effective strategy in teaching children with dyslexia spelling, learning style and preferences, language proficiency and learning habits should all be taken into account so as to conduct the most suitable and most effective strategy to teach" (p. 22).
Metacognitive Reading Strategies Used in Teaching ESL/EFL Students
Similar to the previous sub-section, before presenting the review of the studies that focus on the use of Metacognitive Reading Strategies in teaching ESL/EFL learners in teaching reading comprehension, the authors will first present the definitions and terms used by experts in reading comprehension on the general ideas of Metacognitive Reading Strategies. The authors later report on the use of different terms and phrases used by researchers in the reviewed articles (to report their studies). Finally, in this sub-section, the authors report on their review of these research articles on the use of Metacognitive Reading Strategies in teaching ESL/EFL learners teaching reading comprehension. Semtin and Maniam (2015) describe the Metacognitive Strategy as a technique that requires "planning for learning, thinking about the learning process that takes place, monitoring of one's comprehension, and evaluating learning after completion of a task" (p. 55). Metacognitive Reading Strategies are concerned with mainly three strategies, namely, 1) Problem-Solving, 2) Global Reading, and 3) Support Reading. These Metacognitive Strategies assist the language teachers to better understand their students' different reading styles and identify the most impactful reading strategies to be taught in the language classroom. Semtin and Maniam (2015) also indicated that Problem-Solving Strategy focuses on assessing the students to solve reading problems when they are reading difficult texts which include adjusting the reading speed, rereading the text, reading aloud, and guessing the meaning of the difficult words. Global Reading Strategy, on the other hand, focuses on guiding the students to have a reading purpose in mind when reading a text which can be increasing vocabularies and getting more information on specific topics. As for Support Reading Strategy, it focuses on providing the students with extra reading techniques, which include using some reference materials, such as the dictionary, taking notes and underlining particular sentences to remember, asking self-questions to find the answers, and paraphrasing the paragraphs.
The authors managed to also find a few reading strategies used in the 27 research studies, which were regarded as "reading aloud," "evidence-based literacy practices," and "motivational strategies," all of which (after further reading and analysis) was found to fall under the Metacognitive notion of reading strategies. "Reading aloud" (which is based on the ideas of Problem-Solving and Support Metacognitive Reading Strategies) is viewed as an effective strategy because it builds a direct interaction between the teacher and the students. Reading aloud also is believed could motivate and interest the students to read and share their thoughts with everyone in the classroom (Migdadi & Baniabdelrahman, 2016) . Through students reading aloud, the teacher can give immediate feedback as the teacher can focus on pronunciation and fluency in reading. Moreover, Omar and Safi (2015) view the reading aloud strategy as the most effective strategy because it also involves the students in "asking and answering questions, giving comments and making predictions through guidance of the teacher" (p. 109). As such, this technique is recommended to be used with all the language students, and in doing so the teachers need to select the reading text based on the learners' background knowledge and level. The students need to read texts and apply Metacognitive and Cognitive Strategies and connect them with real-life situations.
When reviewing these research articles, it is important to note that there is also the notion of "evidence-based literacy practices" (i.e., writing and reading observational tools (WROT)) which are reading and writing strategies related to developing a better-understanding in reading a text. Ciullo and colleagues (2014) found that this strategy focuses on writing a text in the classroom which would motivate and encourage the students to read more to become better in discussing and voicing their thoughts. As such, after further reading and analysis this strategy was found to fall under the Metacognitive Reading Strategy, to which it is based on the ideas of Problem-Solving and Support Reading Strategies. There is also "motivational strategy," to which Nasab and Ghafournia (2016) describe "motivational strategies" in the learning of reading process which include: talking about the students' needs and enthusiasm for the subject material or the reading text; making the learning process enjoyable to keep them interested in reading; and increasing their level of self-esteem. Due to the nature of this strategy, it can be concluded that this strategy also falls under Metacognitive Reading Strategy, under the notion of Support Reading Strategy. Furthermore, Melekoglu and Wilkerson (2013) believe that teachers need to devote appropriate time and attention to use motivational reading strategies in the classroom to improve the students' reading comprehension. They suggest that "teachers should blend and utilize various methods to increase the reading motivation" (p. 87).
There are also studies that reported on the use of Metacognitive Reading Strategies (i.e., particularly through the notion of Support Reading Strategy) through the use of technological gadgets and tools to motivate the students and increase their level of confidence when reading a text. There are various kinds of technology which have been used to strengthen the students' reading comprehension, espousing the notion of Support Reading Strategy, which includes e-books and online reading lessons. The ways to which these tools are used to aid reading is by using a set of e-books from a particular website named as 'e-yep' which has numerous English songs and stories to be used in the reading classroom. Fu and colleagues (2014) reported that the students were encouraged to read the title and look at the picture to predict the story and they were also taught on how to use the technical features on the online page to read the passage and enlarge the size of the picture of the reading passage. They even were encouraged to infer the meaning of the difficult words and predict the upcoming events of the story. The use of the online e-books motivated the students and they paid more attention in the classroom.
In this regard, there is also a number of studies that focused on the use of other technological gadgets, such as social networking which also espouses the notion of Support Strategy that encourages the students to read and think critically to improve their reading comprehension level. Lee and Chang (2017) adopted a particular reading comprehension screening test which was revised by Ko and Chan (2009) . The reading activity was performed on Edmodo to encourage peer review interaction between the students on the website. They indicated that "networked peer support should be adopted to enhance the reading comprehension skills of students with an executive thinking style" (p. 1512). As such, scholars studying this particular field believe that the students need to get exposed to various kinds of reading technologies and tools and maintain regular use of technologies to increase their level of reading comprehension, particularly through the notion of Support Reading Strategy.
In the review of the 27 collected research articles, it was found that there are 22 studies that focused on Metacognitive Reading Strategies. In these reviewed studies, the most popular type of Metacognitive Reading Strategy reported is the Support Reading Strategy. Researchers from these reviewed studies found that among the most commonly used types of support reading strategies are: 1) the use of dictionary and their mother tongue, 2) the use of reading images, 3) reading aloud technique, and 4) note-taking (see Ad-Heisat et al., 2009; Kasemsap & Lee, 2015; Li, 2010; Lia, 2017; Pinninti, 2016; Tercanlioglu, 2004; Bastug & Demirtas, 2016) . Based on these research findings, it is found that through the use of these Support Reading Strategies, the ESL/EFL students managed to improve their reading comprehension and increased their level of confidence, although they still encounter some difficulties from time to time.
On the other hand, there are quite a number of studies which focused on the use of Problem-Solving Strategy, such as rereading strategy and adjusting reading speed (see De Leon & Tarrayo, 2014; Alsheikh & Mokhtari, 2011; Ulu, 2017; Solak & Altay, 2014) . From these studies, it is found that rereading the reading passages and adjusting their reading speed helped them in understanding the contents of the text read. Meanwhile, in regards elt.ccsenet.org English Language Teaching Vol. 12, No. 6; to the use of Global Reading Strategy, K. Chen and S. Chen (2015) found a high frequency of occurrence in the use of Global Reading Strategy, namely planning how to read and managing comprehension followed with Problem-Solving Strategy and Support Reading Strategy. The findings from their study show that female students had a slightly higher mean (i.e., Mean = 3.83) in their use of the Global Reading Strategies, namely planning how to read and managing comprehension as opposed to the male students (mean = 3.68).
The strategy of reading aloud (which is based on the ideas of Problem-Solving and Support Metacognitive Reading Strategies), was used by Omar and Saufi (2015) and they found great improvement in the students' reading fluency. It is suggested to choose purposeful stories that are connected and related to real-life situations to keep the students interested and engaged in the overall reading process. Nasab and Ghafournia (2016) found that the use of motivational strategies improved the students' level of reading confidence and they enjoyed the overall reading process. However, the findings of this study do not seem to correlate with the findings of another study conducted by Melekoglu and Wilkerson (2013) which found that the motivational level of the students with disabilities did not increase and the reason could be related to their physical and mental struggles, and therefore, they suggested that "reading teachers should consider focusing on the importance of reading for students' lives in addition to improving their reading skills" (p. 85).
From the review of the collected research article, it was found that these researchers used different types of Metacognitive Reading Strategies using the medium of technology to explore the effectiveness of using them in reading comprehension. For example, Lee and Chang (2017) explored the effectiveness of using network peer support strategy (which is based on the ideas of support metacognitive reading strategy) on high reading proficiency and low reading proficiency ESL/EFL students. The result showed that the students' level of reading proficiency improved as they managed to cooperate with their groupmates as well as their teachers online by using Edmodo educational networking site instead of doing the reading individually in the conventional way. This happened because the researchers indicated that the ESL/EFL students started "adopting the networked peer support strategy and promoting sharing and discussion among the students" (p. 1514). In addition, Ciullo and colleagues (2016) also highlighted significant findings related to the use of electronic teaching tools, such as iPads in the classroom with peer reading technique as it improved the students' language skills and enhanced on the effectiveness on peer learning and their comprehension of the text.
Research Methodologies Used Research on Reading Strategies
Throughout the reviewed studies, the authors found that most of the reviewed papers have different research focuses, such as identifying the effectiveness of using certain reading strategies on the students, highlighting the most and the least occurred number of strategies, highlighting and overcoming the challenges faced by the students, and examining specific teaching methods on reading strategies. Throughout the reviewed studies, the most highly studied reading strategies are cognitive reading strategies (see Guo, 2013; Semtin & Maniam, 2015; Yukselir, 2014; AD-Heisat et al, 2009; Küçükoğlu, 2013; Kasemsap & Lee, 2015; Alsheikh & Mokhtari, 2011; Tercanlioglu, 2004; Solak & Altay, 2014; Pinninti, 2016; Lai, 2017; Li, 2010; Gomaa, 2015) and metacognitive reading strategies (see AD-Heisat et al., 2009; Kasemsap & Lee, 2015; Li, 2010; Lai, 2017; Pinninti, 2016; Tercanlioglu, 2004; and Bastug & Demirtas, 2016; De Leon & Tarrayo, 2014; Alsheikh & Mokhtari, 2011; Solak & Altay, 2014; K. Chen & S. Chen, 2015) .
With specific attention towards the used research designs in the reviewed studies, the authors found that the most frequently used research design is quantitative design as there are 14 research articles chose to analyse their data using the quantitative methodological approach (see see AD-Heisat et al., 2009; Alsheikh & Mokhtari, 2011; Chen & Chen, 2015; De Leon & Tarrayo, 2014; Kasemsap & Lee, 2015; Lai, 2017; Melekoglu & Wilkerson 2013; Semtin & Maniam, 2015; Yukselir, 2014; Wai, et al., 2014; Teba, 2017; Semtin & Maniam, 2015; Migdadi & Baniabdelrahman,2016; and Nasab & Ghafournia, 2016) . This is followed by seven studies that employed qualitative research designs (see Alsheikh & Mokhtari, 2011; Bastug & Demirtas, 2016; Ciullo, et al., 2016; De Leon & Tarrayo, 2014; Nurie, 2017; Omar & Saufi, 2015; Wai et al., 2014) and seven studies that employed mixed-method research designs (see Semtin & Maniam, 2015; Teba, 2017; Kasemsap & Lee, 2015; Li, 2010; Lai, 2017; Solak & Altay, 2014; Tercanlioglu, 2004) .
main tool to collect qualitative data (see Bastug & Demirtas, 2016; Nurie, 2017; Omar & Saufi, 2015; Semtin & Maniam, 2015; Teba, 2017; Wai et al., 2014; Tercanlioglu, 2004; Semtin & Maniam, 2015) . As for the observation data collection technique, there are five research studies used this technique to collect data (see Bastug & Demirtas, 2016; Ciullo et al., 2016; Omar & Saufi, 2015; Teba, 2017; Ulu, 2017) .
In terms of the number of participants in the research articles reviewed, the most focused population was on high school ESL/EFL students (see Chen & Chen, 2015; Ciullo, et al., 2016; De Leon & Tarrayo, 2014; Nasab & Ghafournia 2016; Melekoglu & Wilkerson 2013; Migdadi & Baniabdelrahman,2016; Nurie, 2017; Semtin & Maniam, 2015; Teba, 2017; Pinninti, 2016) . There are six research conducted on elementary school ESL/EFL students (see Bastug & Demirtas, 2016; Fu, et al., 2014; Lee & Chang, 2017; Melekoglu & Wilkerson 2013; ADHeisat et al., 2009; Ulu, 2017; ) and only three studies focused on primary school ESL/EFL students (see Gomaa, 2015; Guo, 2013; and Omar & Saufi, 2015) . The least focused populations were on university students and language teachers (see Wai et al., 2014; Yukselir, 2014; Tercanlioglu, 2004; Solak & Altay, 2014) .
Discussion and Conclusion
All in all, from the review of the 27 carefully selected research articles, it can be concluded that the teachers are mostly aware of the importance of teaching reading strategies in the reading classroom. However, it was not clear what were the reasons for their choices to use these reading strategies with their ESL/EFL students. The authors believe that the choices made to use these strategies are really important to really enhance their effectiveness with the ESL/EFL students. The authors believe that teachers need to choose the best strategies that are suitable to the students' needs rather than using the same strategies throughout the term or the year. In other words, Yukselir (2014) suggested that "teachers should be aware of the reading strategies that their students use. Using some wellestablished inventories of reading strategies, they should introduce their students to useful reading strategies which would increase their comprehension when reading English academic materials" (p. 72).
It is undeniable that Cognitive and Metacognitive Strategies are challenging to be used as ESL/EFL students still face different kinds of difficulties in their learning of reading comprehension (see Semtin & Maniam, 2015; Kasemsap & Lee, 2015; Alsheikh & Mokhtari, 2011; Li, 2010; Küçükoğlu, 2012; Tercanlioglu, 2004; Pinninti, 2016; Gomaa, 2015; AD-Heisat et al., 2009; Guo, 2013; Yukselir, 2014; Teba, 2017; Solak & Altay, 2014; and Lai, 2017) . Moreover, AD-Heisat and colleagues (2009) indicated:
"the teachers tend to focus on the same reading strategies in class such as setting purpose of reading, working on understanding meaning of words and doing comprehension exercise. Other effective reading strategies such as setting context, relating the text to students' schemata and predicting or interpreting text are less frequently used" (p. 318).
However, such difficulties can be resolved if the teachers focus on teaching the students to overcome the reading challenges by choosing the best reading strategies that are catered to their ESL/EFL students' needs rather than using the most common reading strategies. Based on the reported findings, there is great importance in motivating, training and strengthening the students' level of reading comprehension through challenging them with different kinds of reading strategies. The ESL/EFL students might know the importance of each type of reading strategies. Therefore, to improve the ESL/EFL students' ability to apply different reading strategies, the teachers need to emphasize more on the challenging strategies which seem to be difficult for the students to understand.
This article highlights the importance of understanding the students' needs and reading difficulties before teaching the reading strategies in the classroom. Although the authors managed to highlight some of the effectiveness in teaching reading strategies, the findings cannot be generalized as it is important to continue testing the use of reading strategies to identify the most efficient reading methods to apply in the ESL/EFL language classroom. Therefore, the authors hope that more studies will focus on resolving the challenges of teaching reading strategies to assist the ESL/EFL students in the classroom. Furthermore, many other research methods, such as, discourse analysis, verbal protocol and action research are recommended to be conducted to provide in-depth findings regarding the effectiveness of using cognitive and metacognitive reading strategies to improve the students' reading comprehension. 
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